
 

Music  
at Endeavour Primary School 

 

When designing our curriculum, we apply our 6 Principles of Curriculum Design. 
 

Principles of Curriculum Design 

 
 

1. We focus on Why 

 

Why do we educate?  
How does Music support the aims of our curriculum? 

 

At Endeavour, we know that there is some knowledge and values that are so important that we 
don’t want to leave their transmission to chance.  When designing our curriculum, we select the 
knowledge that children will need to achieve the following:  

●​ to experience personal empowerment,  
●​ to gain the knowledge expected of someone living in the UK, 
●​ to be prepared to make informed decisions as part of democratic society, 
●​ to be prepared to become a productive and prosperous member of the workforce. 

 

Our Music curriculum is a vital part of achieving our curriculum aims.  



Personal Empowerment 
At Endeavour, we design our curriculum in ways that lead to children being able to actively 
participate in their lives. In Music, by learning the knowledge and concepts that we have chosen to 
learn in detail, children learn to think critically. This prepares them to be active participants in their 
own lives. For example, repeatedly returning to the key concepts of ‘listening’, ‘composing’ and 
‘performing’ in increasingly complex ways develops transferable critical thinking. This critical thinking 
prepares children to make decisions about their lives and to access learning about any area of Music 
with success in Secondary School.  
 

Furthermore, Music is a crucial component of our curriculum because it helps us to pass on the best 
that has been thought and known and to ensure that our children leave Primary School with an 
expected amount of knowledge about the world.  
 

Cultural Transmission 
At Endeavour, we design our curriculum in a way that ensures that we pass on the best that has been 
thought and known. In Music, by developing fluency in the knowledge that we have identified 
should be developed fluently, we give our children important knowledge that empowers them to 
thrive. For example, we want our children to develop fluency in the following domains and key 
concepts: 

●​ Listening: identify musical conventions and inter-related dimensions, recognise sound and 
instruments. 

●​ Composing: improvisation, notation, creative process 
●​ Performing: technical control, notation, ensemble, communication and audience 

 

Beyond the knowledge of the domains and key concepts that we have chosen for our children to 
develop fluently, we also choose for our children to develop awareness of important genres, styles, 
periods and musicians that we believe it is important for our children to have awareness of. For 
example: 

●​ In Year R, when learning about ‘Walking in the Jungle’, children learn that Villa Lobos 
composed ‘Floresta do Amazonas: Third Bird Song’ (1959), a 21st Century composition that 
focuses on the Amazon Rainforest. 

●​ In Year 1, when learning about ‘Superheroes’, children learn that John Williams composed 
‘Superman’, a 20th Century soundtrack. 

●​ In Year 2, when learning about ‘Jupiter’, children learn that Gustov Holst composed ‘The 
Planets Op 32: 4. Jupiter’, a 20th Century composition that focuses on Jupiter, which was part 
of a piece titled ‘The Planets’. 

●​ In Year 3, when learning about ‘Castles’ children learn that Trouvere Medieval Minstrels 
composed ‘Branle de l’offical’, a Medieval composition. 

●​ In Year 4, when learning about ‘Samba’, children learn that Gloria Estafan and Miami Sound 
Machine, a pop genre song, composed ‘Rhythm is Gonna Get You’, which focuses on the 
elements involved in Samba. 

●​ In Year 5, when learning about ‘Vikings’, children learn that Richard Wagner composed ‘Ride 
of the Valkyrie, a composition from the Romantic period. 

●​ In Year 6, when learning about ‘Arctic’, children learn that Vivaldi composed ‘The Four 
Seasons: Winter, a Baroque composition. 

 



As well as giving children empowering knowledge that allows children to participate in their own lives 
and to enter society with an expected amount of knowledge, Music also prepares children for 
citizenship. 
 

Preparation for Citizenship 
At Endeavour, we design our curriculum in a way that prepares children to make informed decisions 
as members of a democratic society. In Music, by developing fluent knowledge of ‘listening’, 
‘composing’ and ‘performing’ and our chosen key concepts within each domain, we prepare our 
children to make informed decisions. For example, we know that children who can communicate 
while composing, will be more able to participate in democratic debate. Furthermore, we know that 
children who have developed fluent knowledge of genres, styles and periods and musicians from 
around the world will be better prepared to participate in the democratic systems of our 
interconnected world. 
 

In addition to empowering children to participate in their lives, giving an expected amount of 
knowledge and preparing children to make informed decisions, the Music curriculum prepares 
children to thrive in the workplace. 

 

Preparation for Work 
At Endeavour, we design our curriculum in a way that prepares children for work. In Music, by 
developing fluent knowledge of ‘listening’, ‘composing’ and ‘performing’ and our chosen key 
concepts, within each domain, we prepare our children to succeed at work. We know that Music 
develops transferable skills and that knowledge of the creative process and background knowledge 
prepares children with mental models that can be applied to any industry. For example, developing 
knowledge of performing prepares children to work collaboratively to influence an audience and, 
indeed, to succeed in jobs that do not yet exist. 
 

When designing our curriculum, we ensure that we select knowledge and structure its 
implementation in ways that lead to personal empowerment, cultural transmission, preparation for 
citizenship and preparation for work. However, we also acknowledge that there exists the injustice of 
disadvantage and so we shape our curriculum around the core aim of tackling disadvantage. 
 

Tackling Disadvantage 
At Endeavour, we take seriously the responsibility to address the fact that children do not enter 
school with the same starting points. For example, we know that children enter school with different 
amounts of background knowledge, knowledge of vocabulary and having had different 
opportunities to access a range of life experiences. 
 

At Endeavour, we tackle disadvantage by intentionally giving children background knowledge and 
vocabulary and by ensuring that our curriculum is a window to the world beyond their lived 
experience. 
 

Importantly, we ensure that our curriculum is a window for all of our children and that we, therefore, 
promote representation and diversity. In some subject areas, strategies to promote representation 
and diversity are more overt. For example, in Reading, we make deliberate choices through the lense 
of representation and diversity, choosing texts for the children to read that have diverse characters, 
settings, themes and are written by diverse authors. In other subjects, strategies are more subliminal. 



For example, in all subject areas, we promote representation and diversity by giving the message 
that ‘you don’t have to be a certain way to be successful’. 
 

In Music, we have selected a diverse range of musicians, styles, genres and periods to promote 
representation and diversity. Additionally, we deliberately infuse the curriculum with the message that 
‘you don’t have to be a certain way to be successful’. For example, in Year 4, when children learn to 
compose, we ensure that our focus is on celebrating the overcoming of challenges and getting 
better. In doing so, we promote the message that everyone can participate and improve.   
 

Knowledge, Sequencing, Endpoints 
What do we teach? When do we teach it? What are the Endpoints 

 
‘Knowing where your curriculum is headed is important: ‘The clearer you are about where you want 

to go, the better chance you have of getting there’ (Mccrea, 2015, p. 32) 
 

Our Music curriculum focuses on the key endpoints we want the children to achieve and we focus on 
breaking content down into appropriately-sized chunks and teaching them in a meaningful order 
within each domain. 
 
In Music, the progression and sequencing of knowledge and skills is organised into three domains: 
listening, composing and performing. The knowledge within each domain is sequenced into chunks. 
 

Listening 

Year Group Knowledge Skills 

Y6 Identify musical conventions and inter-related dimensions: 
understand that using my knowledge of musical 
conventions, instrumental knowledge and the inter-related 
dimensions will help me to confidently justify opinions of a 
variety of music. 
Recognise sound & instruments: understand why 
composers use certain instruments or sounds at different 
times to create effect.  

Identify musical conventions and inter-related dimensions: 
place music within both time and place. Recognise sound 
& instruments: confidently recognise different orchestral 
instruments and instruments specific to a genre or era.  

Y5 Identify musical conventions and inter-related dimensions: 
know the features of different styles of music to justify 
placement. 
Recognise sound & instruments: know that instruments 
from different genres or eras have similarities in how they 
are played. 

Identify musical conventions and inter-related dimensions: 
develop an understanding of music across time and 
place. Use an increasing musical vocabulary to respond 
to music. 
Recognise sound & instruments: begin to recognise a 
broader range of ensembles and instruments relating to 
different styles of music.  

Y4 Identify musical conventions and inter-related dimensions: 
know that different eras and genres have key features 
that help to define them. 
Recognise sound & instruments: know the role of different 
instruments within a genre e.g. the apito whistle is the role 
of the leader.  

Identify musical conventions and inter-related dimensions: 
begin to place music with guidance into historical context, 
eg. Baroque, Classical, Romantic, 20th century or genre 
e.g. minimalist, samba. Identify specific inter-related 
dimensions of music in a variety of styles. Recognise sound 
& instruments: aurally and by sight identify a variety of 



instruments.  

Y3 Identify musical conventions and inter-related dimensions: 
know that composers use the inter-related dimension to 
help to portray the message of the piece. Recognise 
sound & instruments: know that the orchestra is made up 
of different sections and families of instruments. 

Identify musical conventions and inter-related dimensions: 
begin to identify musical conventions being employed in 
a variety of pieces. Begin to identify how the inter-related 
dimensions of music are used to effect the mood and 
message of the piece. 
Recognise sound & instruments: begin to recognise the 
sound of different sections of the orchestra and a variety 
of instruments within each section.  

Y2 Identify musical conventions and inter-related dimensions: 
know the meaning of tempo, dynamics and pitch.  
Recognise sound & instruments: know that instruments are 
made of different materials and this creates different 
sounds (timbres).  

Identify musical conventions and inter-related dimensions: 
begin to recognise how composers use music to tell the 
story or message of their piece. Recognise changes in 
tempo, dynamics and pitch. Recognise sound & 
instruments: begin to recognise instruments aurally.  

Y1 Identify musical conventions and inter-related dimensions: 
justify preference when listening to various styles of music 
and understand that other people may have different 
opinions. Begin to use music terminology to describe the 
changes e.g. the tempo got faster. Recognise sound & 
instruments: know that instruments are played differently 
e.g. hit, shaken and this produces different sounds.  

Identify musical conventions and inter-related dimensions: 
begin to identify the sound with the intended message. 
Recognise changes in the music e.g. slower/faster, 
quieter/louder. 
Recognise sound & instruments: begin to recognise some 
instrumental sounds and name classroom instruments.  

YR Identify musical conventions and inter-related dimensions: 
know that instruments can be played in different ways and 
this makes different sounds. Know that when the music 
changes speed (tempo) so does my movement. Know 
that music can be loud or quiet and fast or slow and this 
makes me feel differently. Recognise sound & instruments: 
know that sound effects can be used to show what a 
piece of music is about. 

Identify musical conventions and inter-related dimensions: 
describe sound e.g. whistling, twinkly. Begin to react to 
changes in the music such as tempo or dynamics by 
explaining or moving. 
 Recognise sound & instruments: begin to recognise 
classroom instruments. Listen to sound effects.  

 

Composing 

Year Group Knowledge Skills 

Y6 Improvisation: know that repeating patterns and adding 
phrasing to improvisations creates a satisfying melodic 
shape. Know to use the notes of the chord when 
improvising a bassline. Notation: know that using 
rhythmic variety and changes in pitch will help to make 
my piece sound interesting.  
Creative process: understand that certain notes when 
performed together create different effects such as 
consonant and dissonant sounds. Know that intentionally 
combining the inter-related dimensions of music will 
create effect. Know that when writing melodies using 
repeating elements, equal length lines and using a shift 
in pitch will help to create memorable music.  

Improvisation: improvise and refine rhythms and melodic 
ideas over a drone or chord sequence demonstrating a 
sense of musical phrase. Improvise melodies using the 
notes of the chord and passing notes. Notation: 
combine rhythmic and pitch notation selecting the most 
appropriate notation to record musical ideas. 
 Creative process: identify the strengths and areas for 
development in a piece and use this to refine work. Use 
more complex rhythmic notation and pitches over an 
octave to create melodies, chord sequences and bass 
lines. Create and structure music with multiple parts 
including chordal accompaniment, rhythmic 
accompaniment, melody and drone using key features 
of different genres.  

Y5 Improvisation: know that improvising ideas first will allow 
me to create melodies I like. Know that improvisation is a 
big part of many genres of music, showing off the 
capabilities of the instrument. Know that improvisation 
can be used to communicate emotion. Notation: know 
that when recording western notation, the time signature 

Improvisation: improvise 8 beat rhythmic patterns and 
melodic patterns over an octave. Improvise over a 
drone with a sense of shape and steady pulse. Notation: 
demonstrate increased confidence and accuracy using 
various forms of notation to record musical ideas. 
Creative process: explore and combine sounds with 



will tell me how many beats to place in each bar. 
Creative process: know that using contrast will help to 
structure a piece. Know that repeating a musical idea 
helps to develop the sound of the overall piece. Know 
that when creating polyrhythms, each rhythm needs to 
be different. 

growing confidence, taking simple ideas to develop 
further in composition with satisfying structure. Develop 
rhythmic and melodic ideas of greater length and 
musical shape with consideration of the inter related 
dimensions. Compose music with several parts with 
consideration of harmony to evoke mood.  

Y4 Improvisation: know that finishing a melodic 
improvisation on the root note will help it to sound 
finished. Know that using the rhythm of words will help to 
improvise rhythms. Notation: know that a pentatonic 
scale uses five pitches.  
Creative process: know that mixing up the duration of 
notes will help to make melodies sound interesting. Know 
that applying the inter-related dimensions of music can 
create effects in response to a stimulus.  

Improvisation: improvise body percussion, words, 
rhythmic and melodic patterns within an ensemble and 
as a conversation. Notation: demonstrate increasing 
confidence in recording ideas using sign and symbols 
including graphic score and pitch and rhythm notation. 
Creative process: contribute appropriate ideas 
expressing musical opinions for creating and improving 
work. Create melodies using the pentatonic scale in 
relation to a stimulus. Write lyrics and compose melodies 
for those lyrics using the pentatonic scale.  

Y3 Improvisation: know to perform improvisations as 4 beat 
or 8 beat response to make responses sound complete. 
Notation: understand that combining rhythm and pitch 
can create rising and falling melodies.  
Creative process: know that using the inter-related 
dimensions can help to tell the message of the piece. 
Know that combining rhythm and pitch notation gives us 
a melody. 

Improvisation: improvise in response to a stimulus. 
Improvise singing and playing with given notes to create 
simple rhythmic patterns and melodic ideas. Notation: 
record ideas using sign and symbols including graphic 
score, pitch and rhythm notation creating three note 
melodies.  
Creative process: contribute ideas with consideration of 
the structure (beginning, middle and end) and theme of 
the music. Demonstrate application of tempo, dynamics, 
texture. Combine rhythm and pitch to create three pitch 
melodies.  

Y2 Improvisation: know to structure improvisations into 
responses over 4 or 8 beats. Notation: know that 
changing the size of an image or how often it appears 
can show changes in dynamics and tempo. Know that 
where a dot or note is placed in relation to one another 
indicates the pitch.  
Creative process: know that different sounds and how 
they are played can be used to represent different 
characters, emotions and moods. Know that the syllables 
of words can be used to make lyrics fit with the melody.  

Improvisation: improvise Q and A phrases with words, 
rhythm and pitch. Notation: use images and symbols to 
structure pieces using graphic score. Select stick notation 
for rhythm and dot notation for pitch.  
Creative process: explore and use changes in pitch 
dynamics, duration and tempo. Select sounds and 
instruments to demonstrate mood or message. Compose 
lyrics, three note melodies and rhythms using known 
notation.  

Y1 Improvisation: know that using dynamics, tempo and 
pitch can provide context when improvising. Notation: 
know that using bigger/smaller images or symbols 
represents dynamics. Know to use images and symbols 
to create a score for rhythm or pitch.  
Creative process: know to explore different ideas before 
deciding what to do. Know that playing an instrument 
with less force or effort will make it sound quieter. 

Improvisation: improvise simple vocal chants and pitch 
and rhythm patterns. Notation: begin to explore how 
images can be used to create graphic scores. Explore 
symbols for rhythm and pitch.  
Creative process: select and describe sounds to create 
music in response to a stimulus. Compose simple four 
beat rhythms using crotchets and paired quavers. 
Compose simple melodies using G and E. Explore 
dynamics and tempo in relation to mood or message.  

YR Improvisation: know that different instruments make 
different sounds which can show different characters or 
situations. Notation: know that I can order images to 
create sounds. 
Creative process: understanding the words of a song will 
help me to decide on actions or sounds. 

Improvisation: explore and create sounds using voice, 
body percussion, instruments and found sounds. Explore 
how sounds can be changed from loud to quiet, fast to 
slow and high to low. Notation: introduced to symbols 
and images to order and convey sound. 
Creative process: create new verses, words and actions 
to a song and create sequences of sounds in response 
to a given stimulus. 

 



Performing 

Year Group Knowledge Skills 

Y6 Technical control: know that how you use the 
inter-related dimensions when playing and singing helps 
to tell the message of the piece. 
 Notation: know and understand the differences 
between semibreves, minims, crotchets, quavers, 
semiquavers and their equivalent rests. 
Ensemble awareness: know how to self correct when a 
performance goes wrong. 
 Communication & audience: understand that the way 
the performance is represented to the audience 
influences the quality of the performance and the 
messages the music is trying to convey.  

Technical control: demonstrate musicality in the control 
and production of sound using expression. Sing 
confidently with control and accurately match pitch 
across a range of notes; leaps, lengths and rhythmic 
complexity in unison, in parts and as a soloist. Confidently 
demonstrate a secure sense of pulse when singing and 
playing a variety of instruments fluidly in unison and 
within an ensemble in parts and different time signatures. 
Notation: select and perform with greater accuracy from 
graphic and western notation scores within an octave 
range.  
Ensemble awareness: physically and aurally lead others 
in performance controlling the tempo, dynamics and 
pulse within an ensemble. Play as an ensemble in 
multiple parts.  
Communication & audience: confidently perform 
considering style or message of the music. 

Y5 Technical control: know that the strong beat 1 of each 
bar will help me to play and sing in time.  
Notation: understand the differences between 
semibreves, minims, crotchets and crotchet rests, paired 
quavers and semiquavers. Understand the differences 
between 2/4, 3/4 and 4/4 time signatures. Understand 
how triads are formed. 
 Ensemble awareness: know that eye contact during a 
performance will help us to stay in time and bring the 
piece together as a performance.  
Communication & audience: know that a performance 
starts before we play/sing and finishes after so 
consideration of how we enter and exit affects the 
performance. 

Technical control: sing and play to convey mood and 
emotion to enhance the intended effect. Confidently 
match pitches across a wider range of notes, leaps, 
lengths and rhythmic complexity. Confidently 
demonstrate a secure sense of pulse when playing and 
singing in parts.  
Notation: recognise and perform from an increasing 
range of western notation.  
Ensemble awareness: lead others into a performance 
controlling the tempo of the pulse.  
Communication & audience: demonstrate increased 
confidence when performing, showing an awareness 
that a performance is an occasion.  

Y4 Technical control: know when to breathe, developing an 
awareness of phrase. 
 Notation: understand that a neutral clef is used for 
untuned instruments. Know that rhythm grids can be 
performed in different ways to change the sound. 
Ensemble awareness: understand the importance of 
knowing how to start and finish a piece. 
Communication & audience: know that different styles of 
music should be performed in different ways. 

Technical control: sing with greater control of breath and 
awareness of dynamics. Pitch with increasing accuracy 
over a larger range including leaps and harmony. Play 
melodies and accompaniments across a small range of 
pitches. Accurately maintain an individual rhythm within 
a rhythmic performance.  
Notation: confidently recognise and perform from simple 
western notation across a pentatonic scale. Follow 
rhythm grids accurately.  
Ensemble awareness: maintain own part within an 
ensemble. Perform in two or more parts.  
Communication & audience: show increased 
confidence and commitment when performing to an 
audience. 

Y3 Technical control: know that a drone is usually played on 
beat 1 and rings out for the other beats.  
Notation: know the values of a crotchet, paired quavers 
and minims and understand that where they are placed 
on the stave shows the pitch. 
 Ensemble awareness: demonstrate an understanding of 
my own role within the ensemble. Know that playing to a 
steady pulse will help us to start, stop and stay together. 
Communication & audience: know to watch others so 

Technical control: sing with projection and clear diction 
over a greater range of pitches, leaping and stepping 
and accurately match the starting pitch. Perform with 
consideration to simple dynamic instructions. Play a 
simple rhythmic accompaniment or drone maintaining a 
steady pulse. Copy and perform melodies over three 
pitches.  
Notation: begin to recognise and perform from simple 
western notation symbols. Use the syllables of words to 



that I know when to play.  create rhythms. 
 Ensemble awareness: begin to perform independently 
and in small groups.  
Communication & audience: develop confidence to 
perform as an individual and within a group.  

Y2 Technical control: know that listening to the starting pitch 
will help me to start and stay in tune. Know the meaning 
of dynamics and tempo. Know that the speed of the 
beat can change.  
Notation: know that if a symbol sits higher in space it 
represents a higher pitch. 
 Ensemble awareness: know when and how to play by 
following signals.  
Communication & audience: be aware of the 
expectations when listening to others perform and when 
performing to an audience.  

Technical control: sing with developing control of pitch. 
Follow directions for dynamics and tempo when singing 
and playing. Find and perform the pulse with increasing 
success. Identify and mark beat groupings. Accompany 
singing with actions and body sounds in time with a 
steady pulse.  
Notation: begin to relate simple graphic images to 
changes in sound. Recognise dot notation across three 
pitches. Perform rhythm patterns following stick notation. 
Ensemble awareness: demonstrate increased 
confidence when following musical directions given both 
orally and through physical inflection. Communication & 
audience: begin to control sounds with intention. 

Y1 Technical control: know that the pulse is the steady beat 
of the music. Know that standing up tall with my 
shoulders back will help improve my singing.  
Notation: know that images and symbols on a score 
show me when to play and when to stop.  
Ensemble awareness: know that different hand signals 
tell me when and how to play or sing.  
Communication & audience: know to make eye contact 
with my group and the audience when performing.  

Technical control: sing simple songs with an awareness of 
pitch and following visual direction (start, stop, loud, 
quiet). Play to a steady pulse. Play repeated rhythms 
and word pattern chants. 
 Notation: begin to relate images to sounds. Follow 
pictures and symbols to guide singing and playing. 
Ensemble awareness: follow simple performance 
indications for start, stop, gradually change dynamics. 
Communication & audience: begin to control sounds 
demonstrating subtle changes, gradually louder, quieter, 
faster, slower.  

YR Technical control: know that when singing I move my 
voice higher and lower. 
 Notation: know that 'ta' is one sound and 'titi' is two 
sounds.  
Ensemble awareness: know to watch and listen to others 
to start and stop together. 
Communication & audience: know how to play different 
instruments e.g. shake, scrape, hit, blow. 

Technical control: distinguish between singing and 
speaking. Copy simple rhythm patterns using instruments, 
body sounds and the voice with an introduction to a 
steady pulse and pitch. 
 Notation: begin to follow symbols and images. 
 Ensemble awareness: begin to start and stop together 
with others.  
Communication & audience: explore sounds using 
instruments and voice, showing an awareness of tempo 
and dynamics.  

 
 
 
 
 
 
 
 
 
 
 
 



Half Termly Overviews 
 
Autumn 1 
Year R - All about me - This unit focuses on celebrating ‘me’. Pupils explore feelings and emotions 
and how these can be represented through music. Pupils have an opportunity to sing, listen to, copy 
and compose their own music. They explore moving to music, creating and adapting new verses to 
songs, rhythm and pitch as well as the different sounds of instruments and how to play them.  
 
Year 1 - Senses - Through the stimulus of the five senses, pupils will internalise key musical skills and 
techniques, exploring music using their voices and classroom instruments. Pupils will practically 
engage in a range of musical activities that develop their understanding of the inter-related 
dimensions of dynamics, duration, timbre, tempo, pitch and rhythm.  
 
Year 2 - Oceans - This unit embeds pulse and rhythmic skills through performance, improvisation, 
listening and composition activities. Pupils will be given the opportunity to perform and compose 
using their bodies, voices and percussion instruments. They will also learn to read simple rhythmic 
notation including crotchets, paired quavers, minims and semibreves.They will explore 
instrumentation and how different instruments can be used to represent different aspects of the 
ocean. Pupils will have the opportunity to sing as part of an ensemble and to listen to and appraise 
their own and each other’s work. 
 
Year 3 - Stone Age - Using the three periods of the ‘Stone Age’ as a stimulus, pupils will learn to read, 
write and perform western rhythm notation using1, ½, 2 and 4 beat notes and the 1 beat rest. Pupils 
demonstrate this knowledge by composing and performing rhythmic compositions secularly, fluidly 
and independently as part of a small group performance.  
 
Year 4 - Samba - This unit explores the musical style of Samba. In this unit, focusing on rhythm and 
pulse, the pupils will have the opportunity to perform samba music as a whole class and in small 
groups. They will explore the instruments of the samba and create their own samba land.  
 
Year 5 - Vikings - Using the Vikings as a stimulus, pupils explore pulse, rhythm and notation through 
performance, improvisation and composition. Pupils work in groups to compose music from rhythm 
grids using the inter-related dimensions of music to create effect. Pupils sing with an awareness of 
pitch in two, three and four part rounds.   
 
Year 6 - Arctic - Pupils take inspiration from the musical devices used in Vivaldi’s ‘The Four Seasons, 
Winter’, to explore and create programmatic soundscape considering the inter-related dimensions of 
music, melodic phrasing, consonant and dissonant harmony and structure. Pupils will be given 



opportunities to use stave and graphic notation to record and perform from their music. They will 
appraise the performance of their peers and music from the Baroque period.  
 
Year 6 will also be taught by Hampshire Music Service, where they will have the opportunity to learn 
samba drums this term. The Y6 Learning outcomes for Samba.The pupils will : 

●​ · Know instrument names and demonstrate correct playing techniques 
●​ · Respond to aural and visual signals within a performance 
●​ · Keep a part within an ensemble showing awareness of other parts in the ensemble, including 

more complex rhythms 
●​ · Respond and participate in accompanying songs and rhythmic activities. 

Autumn 2 
Year R - Walking in the Jungle - In this unit, children will explore the differences between singing and 
speaking through a range of songs. They will create new verses to songs, add actions moving to 
steady beat and add sound effects considering the sound of an instrument. Children will expand on 
their understanding of pulse and rhythm using voice, body percussion and instruments. Children will 
listen to a variety of music, making comparisons and expression opinions on likes and dislikes. Pupils 
will have opportunities to work independently and in groups, performing and being part of an 
audience. 
 
Year 1 - Superheroes - This unit uses the theme of ‘superheroes’ to explore the concept of 
soundscapes, graphic score and the inter-related dimensions of pitch, dynamics, duration, timbre 
and tempo. Pupilsparticipate in a variety of activities, exploring composition as a whole class before 
consolidating their learning in a group ensemble piece. Pupils will be given opportunities to think 
about the link between sounds and words when composing and will use a range of vocal, body 
percussion and instruments to perform. They will be given opportunities to listen and appraise their 
own and other’s work as well as listening to a famous piece of music bumJohn Williams.  
 
Year 2 - Jupiter - In this unit, pupils will explore the instruments of the orchestra and the descriptive 
music of the Romantic period through the theme of space, specifically Jupiter. Pupils will be 
responding to music with increasing confidence. Recreating excerpts of the music exploring 
classroom percussion as a class and in small groups, before creating their own Jupiter hymn inspired 
school anthem. Pupilos will have created performances as a whole class, the process being 
modelled before working independently in small groups. The pupils will not listen to the whole of 
Holst’s Jupiter, only sections.  
 
Year 3 - Castles - In this unit, pupils will begin to internalise key musical skills and techniques through a 
range of practical based activities including call and response songs, chats and movement. Pupils 
have the opportunity to revisit and practice basicpitch, pulse and rhythm performance skills. They will 



move on to embed these skills in both composition and improvisation activities as they explore the 
development of castles from William the Conqueror onwards, as well as life in and around the castle 
walls.  
 
Year 4 - Ancient China - The unit focuses on pitch and reading and writing notation. Pupils learn the 
pentatonic scale and harmonious sounds through composing, performing and singing tasks. Pupils 
begin combining rhythm and pitch notation to record their music.  All of this is inspired through the 
exploration of Ancient Chinese music, philosophy, myths and rituals.  
 
Year 5 - Planets - In this unit, pupils will compose music inspired  by the planets MArs, Venus and 
Mercury considering mood and motif. Pupils are given the opportunity to listen and appraise the 
music of Gustav Holst, John Williams and Mike Oldfield, as well as the music of peers. They learn how 
the use of motif and the inter-related dimensions of music combine to create an intended effect and 
are introduced to the use of chords, triads and major/minor tonality.  
 
Year 6 - Arctic - Pupils take inspiration from the musical devices used in Vivaldi’s ‘The Four Seasons, 
Winter’, to explore and create programmatic soundscape considering the inter-related dimensions of 
music, melodic phrasing, consonant and dissonant harmony and structure. Pupils will be given 
opportunities to use stave and graphic notation to record and perform from their music. They will 
appraise the performance of their peers and music from the Baroque period.  
 
Year 6 will also be taught by Hampshire Music Service, where they will have the opportunity to learn 
samba drums this term. The Y6 Learning outcomes for Samba.The pupils will : 

●​ · Know instrument names and demonstrate correct playing techniques 
●​ · Respond to aural and visual signals within a performance 
●​ · Keep a part within an ensemble showing awareness of other parts in the ensemble, including 

more complex rhythms 
●​ · Respond and participate in accompanying songs and rhythmic activities. 

Spring 1 
Year R - Nursery Rhymes - Using familiar nursery rhymes and some new songs, this unit allows 
exploration of musical concepts such as dynamics, tempo, pulse, rhythm and pitch. Using musical 
games and simple songs, children will perform, create and respond to music using their voices, 
movement and percussion instruments. They will learn to identify classroom percussion instruments by 
sight and sound and select instruments to create sound effects. Through repetition of musical games, 
children will embed a sense of pulse and the ability to match pitch while developing confidence in 
group and solo performances. 
 



Year 1 - Carnival of the Animals - Using ‘Carnival of the Animals’ by Saint-Saens as a stimulus, pupils 
will explore movements of the work and how instrumentation, dynamics, tempo and pitch are used 
to convey different animals and the way they move. Pupils learn to explore some of their inter-related 
dimensions and use this in their singing, performing, improvisation and composing.  
 
 
Year 2 - Great Fire of London - Through the topic of the ‘Great Fire of London’, pupils explore 
dynamics, pulse, beat and rhythm using both western and graphic notation and interpreting 
dynamic symbols. Pupils create music in response to a non-musical stimulus, sing and perform on 
instruments with a partner, in small groups and as a whole class ensemble and begin to develop 
knowledge and understanding of baroque music. 
 
 
Year 3 - In the garden - This unit takes inspiration from a country garden and is focused on pupils 
learning how to combine both rhythm and pitch notation over 3 notes (C, D, E) to create a simple 
melody. Learning is embedded through progressive practical activities with pupils singing, 
composing, performing and notation their work. Pupils also learn features that appear on notation 
such as treble clef, bar lines and time signature. Listening pieces vary from traditional folk to 21st 
century.  
 
 
Year 4 - Words, words, words -  In this unit, pupils will explore the language of music through 
inter-related dimensions of music. They will deepen their knowledge of the inter-related dimensions 
and extend their musical vocabulary. Pupils will take inspiration from poetry, art and music and use a 
graphic score to record ideas. 
 
Year 5 - Africa - In this unit, pupils will compose and perform rhythmic pieces of music using given 
musical conventions found in traditional African music. They will explore call and answer, ostinato, 
polyrhythms and the use of mnemonics, through games, song and whole class ensemble 
performance. Pupils are given the opportunity to listen and appraise their own music as well as their 
peers.  
 
Year 5 will also be taught by Hampshire Music Service, where they will have the opportunity to learn 
the clarinet this term. - The Y5 learning goals for clarinet. The pupils: 

●​ · Can correctly hold and produce a sound on the clarinet 
●​ · Play and read the notes G, F, E and D and be able to play them for 4 beats each with a 

controlled tone 
●​ · Perform simple tunes using G, F, E and D notation 
●​ · Identify and understand changes of tempo and dynamic 
●​ · Sing and play matching pitch accurately 



 
Year 6 - WW2 - This unit provides opportunities for pupils to listen to and appraise music that was 
performed during WW2. Pupils recap and expand upon features such as expression, dynamics and 
phrasing when singing. Pupils perform as class and learn how to communicate effectively to perform 
in smaller group ensembles. Pupils have the opportunity to write their own song lyrics, learning about 
structuring a satisfying and memorable melody, and learn how to accompany that melody. 
Throughout the unit, pupils will listen to and appraise their own and other’s performances. 
 
Spring 2 
Year R - Around the world - In this unit, children are introduced to a diverse selection of music from 
around the world. The focus in this unit is mostly on listening to a wide variety of music from different 
cultures and traditions in which children identify instruments and talk about their preferences. 
Children are also often given opportunities to sing, dance and play music relevant to the place of 
focus.  
 
Year 1 - Dinosaurs - In this unit, pupils will learn about inter-related dimensions of music, exploring 
dynamics, timbre, tempo and pitch through the topic of Dinosaurs. Using performance, listening and 
compositional tasks, pupils will explore each of the dimensions before applying this when following a 
graphic score and working with a group to compose their own dinosaur music. 
 
Year 2 - Toys - Using the theme of toys as inspiration, pupils will be learning to perform on tuned 
instruments, developing their ability to perform together as an ensemble from dot notation. Pupils will 
perform with an awareness of a steady pulse and have the opportunity to improvise on both tuned 
percussion instruments as well as compose simple melodies recording their ideas using dot notation. 
 
Year 3 - Greek myths - Using the Ancient Greek myth of ‘Orpheus and Eurydice’ and the account of 
‘Pythagoras and the hammers’ as stimuli, this unit embeds pulse and rhythmic skills through 
performance, improvisation and composition activities. Pupils will be given their own musical 
responses to the story. Pupils will have the opportunity to listen and appraise each other’s work as well 
as two famous pieces of music.  
 
Year 4 - Jazz - ‘Using the works of great Jazz artists such as Ella Fitzgerald, Bessie SMith, Louis 
Armstrong, Duke Ellington and modern day artist Jazzmeia Horn, this unit aims to embed the musical 
features of jazz music such as swing time, improvisation, scatting and call and response. Pupils will be 
given opportunities to perform and improvise music using their voice, bodies and pitched instruments. 
They will explore combining rhythm and pitch using the pentatonic scale, to improvise and compose 
simple melodies. Pupils will have the opportunity to listen and appraise each other’s work and a 
selection of different jazz sons from key artists.  
 



Year 5 - Africa - In this unit, pupils will compose and perform rhythmic pieces of music using given 
musical conventions found in traditional African music. They will explore call and answer, ostinato, 
polyrhythms and the use of mnemonics, through games, song and whole class ensemble 
performance. Pupils are given the opportunity to listen and appraise their own music as well as their 
peers.  
 
Year 5 will also be taught by Hampshire Music Service, where they will have the opportunity to learn 
the clarinet this term. - The Y5 learning goals for clarinet. The pupils: 

●​ · Can correctly hold and produce a sound on the clarinet 
●​ · Play and read the notes G, F, E and D and be able to play them for 4 beats each with a 

controlled tone 
●​ · Perform simple tunes using G, F, E and D notation 
●​ · Identify and understand changes of tempo and dynamic 
●​ · Sing and play matching pitch accurately 

 
Year 6 - Garageband - In this unit, pupils use Garageband to develop understanding of music 
technology. They explore different areas of musical composition such as chord sequences, melody 
writing, structure (binary and ternary form), texture and instrumentation.  
 
Summer 1 
Year R - Traditional tales - This unit uses three traditional tales: Three little pig; Jack and the Beanstalk 
and Goldilocks and the Three Bears as inspiration. The children will experience a range of music skills 
covering performing, exploring and composing and singing. Children will learn traditional songs 
exploring pitch, dynamics and tempo when singing and playing an instrument. Children will develop 
their knowledge and understanding of rhythm through call and response. Children will have the 
opportunity to work independently, with a partner and in a group.  
 
Year 1 - At the seaside - This unit focuses on using graphic symbols and images to create a score. This 
unit works on two types of graphic score: simple picture representation and a more structured grid 
score. Pupils are given opportunities to work collaboratively, building on a sequence of musical skills 
that they bring together in a final piece. There is a focus on the steady pulse and playing in time to 
the beat. Pupils are given opportunities to listen to a variety of music and sounds around this theme.  
 
Year 2 - Folk songs - In this unit, pupils learn to sing and perform folk songs from around the British Isles. 
They identify features of folk music and explore amongst other musical ingredients: pulse, dynamics, 
pitch and texture. Pupils begin to understand the difference between rhythm and pulse. They explore 
dot notation and sing in a round and in parts. 
 



Year 3 - Volcanoes - Using the topic of volcanoes, this unit allows pupils to explore and compose their 
own music with consideration to the inter-related dimensions of music. This unit has a strong link to 
literacy. There is a focus on the musicality in words to create rich tapestries of words, including music 
and verse. 
 
Year 3 will also be taught by Hampshire Music Service, where they will have the opportunity to learn 
the violin this term.- The Y3 learning goals for violin. The pupils: 

●​ Will develop understanding of conventional structures including binary and ternary, 
introductions and codas. Explore the use of simple ostinato 

●​ · Understand how to hold correctly the bow and violin ready for playing. 
●​ · Play pizzicato and arco 
●​ · Use different bow strokes and bow lengths 
●​ · Understand solo, unison, ensemble 
●​ · Recognise repeated sections in music played, created and listened to 

Year 4 - Rivers - This unit focuses on pitch and creative composition. Pupils will explore composing 
and performing melodies using the pentatonic scale. They will have opportunities to explore writing 
and combining thrown melodies in small groups. They will explore Smetana’s symphonic poem and 
learn about barcarolles through listening to Offenbach, composing and singing.This unit culminates 
with the pupils using all elements to create their own barcarolle. Pupils will be listening to Smetana’s 
Vltava in sections throughout this unit.  
 
Year 5 - Rock and Roll - In this unit, pupils explore the genre of rock and roll music through singing, 
instrumental playing, composition and improvisation, and listening and appraising. Pupils learn about 
the different instruments that typically play in a rock and roll band and their role within the band; 
exploring lead and backing vocals, lead guitar and bass guitar. Pupils consolidate their learning on 
rhythm and pitch notation.  
 
Year 6 - Reggae - Pupils are exposed to a brief history of reggae, seeing it is an important music 
genre. Pupils will learn about the key reggae musical feature and will listen to and appraise music by 
reggae artists. Pupils will recap and expand upon features such as chord patterns, riffs, bass line, 
melody and rhythm, creating in small groups, their own chord structures with which to fit bass blinds 
and phrase melodic lines. Pupils will have the opportunity to perform drum groove patterns following 
given rhythm notation.  
 
Summer 2 
Year R - Mini beasts - In this unit, children explore a range of activities covering performing, 
composing, listening and singing. Children have the opportunity to listen to pieces of music inspired 
by minibeasts. They respond with movement and mark making as well as recognising similarities 



between the music and expressing their preferences. Children explore pulse and rhythm, matching 
words to rhythms. This unit culminates with children creating a piece of music based on the life cycle 
of a butterfly, using changes of dynamics and tempo and selection of instruments to create this. 
 
Year 1 - Fantasy and adventure - In this unit, pupils use ‘The Magic Flute’ opera by Mozart as a 
stimulus. This opera is full of ‘fantasy’ and ‘adventure’. Pupils listen to the story and consider the evil 
queen and how music is used to convey her character. They compose their own music to create 
atmosphere and tell a story with a developing understanding of pitch, dynamics , tempo and rhythm.  
 
Year 2 - Four Seasons - Using the music of Vivaldi’s ‘The Four Seasons’, this unit aims to embed the 
inter-related dimensions of pulse, tempo, rhythm and pitch through performance, improvisation and 
composition activities. Pupils will be given opportunities to perform and improvise music using their 
voices, bodies, tuned and untuned instruments. They will explore, select and combine sounds to 
create their own musical responses to the concept of the four seasonal patterns and the music of 
Vivaldi. Pupils will have the opportunity to listen and appraise each other’s work and a selection of 
different movements from Vivaldi’s ‘The Four Seasons’. 
 
Year 3 - Volcanoes - Using the topic of volcanoes, this unit allows pupils to explore and compose their 
own music with consideration to the inter-related dimensions of music. This unit has a strong link to 
literacy. There is a focus on the musicality in words to create rich tapestries of words, including music 
and verse. 
 
Year 3 will also be taught by Hampshire Music Service, where they will have the opportunity to learn 
the violin this term. The Y3 learning goals for violin. The pupils: 

●​ Will develop understanding of conventional structures including binary and ternary, 
introductions and codas. Explore the use of simple ostinato 

●​ · Understand how to hold correctly the bow and violin ready for playing. 
●​ · Play pizzicato and arco 
●​ · Use different bow strokes and bow lengths 
●​ · Understand solo, unison, ensemble 
●​ · Recognise repeated sections in music played, created and listened to 

 
Year 4 - Minimalism - This unit explores the musical style of minimalism. Pupils have the opportunity to 
listen and appraise works by key composers of the style. Pupils learn and apply their knowledge of 
the compositional devices used in minimalism through composition and performance activities.  
 
Year 5 - Melodies of Divinity - In this unit, pupils will be introduced to the mystical world and features 
of Hindustani Classical music of India. Pupils will have the opportunity to listen to a fusion on both 



Indian and Western music on their musical journey, identifying features and instruments. Pupils will 
work individually and as part of a group to sing, perform, compose and improvise on both tuned and 
untuned instruments with consideration of the features of Indian music including how to structure their 
music. Pupils will record their music using the Indian notes of names and Western notation. 
 
Year 6 - Celebrations - Using four celebrations from around the world, Chinese New Year (China), St 
PArtick;s Day (Ireland), Punjabi Weddings (Pakistan/North India) and Rio CArnival (Brazil), pupils will 
learn that celebrations are an important aspect of culture, bringing communities together through 
dance and music. This unit aims to expose pupils to the different styles of music that are used in 
celebrations. Pupils will listen to and appraise music for each celebration. They will recap and expand 
upon features such as melodic patterns and rhythm to perform music for celebrations. Pupils will then 
have the opportunity to combine musical features learnt to compose, notate and perform their own 
piece of music for a celebration. Throughout the unit, pupils will listen to appraise their own and 
others music.  
 

Implementation 
How is our Music curriculum implemented? 

 
How is our Music curriculum implemented? 

 
‘Learning involves a lasting change in long term memory (DfE 2020).’ 

 
Curriculum intent is important: what should be taught and in what order. Curriculum implementation 
is about how that content is taught (DfE, 2021).  

We recognise that curriculum implementation is key to achieving the aims of our curriculum. 
 
At Endeavour, we have developed the following mechanisms to support consistent, effective 
implementation of our curriculum: 

●​ An evidence-informed approach to High Quality Inclusive Practice (HQIP); 
●​ A ‘Model Lesson’ format 
●​ An embedded Coaching and Mentoring Programme; 
●​ ECT support programme that goes beyond statutory requirements; 
●​ Strong, supported subject leadership; 
●​ A robust programme of professional development that is aligned with school improvement 

priorities and is responsive to unfolding development needs of our staff. 
●​ Pupil Progress Meetings 

 
Our approach to implementing our curriculum is founded on our understanding of cognitive science.  



 

 
Secure prior learning supports new learning 

 

 
●​ Working Memory is limited  
●​ Secure Prior Learning supports the Working Memory to integrate new ideas with existing 

knowledge. 
 
 
 
 
 
 
 
 
 
 

Repeated practice prevents forgetting 
 



 
Ebbinghaus, 1885 

 
 

High Quality Inclusive Practice 
In light of our understanding of cognitive science, we have designed a consistent approach to High 
Quality Inclusive Practice (HQIP) which is applied in all areas of our curriculum to ensure that the 
chosen content of our curriculum is well delivered and that delivery leads to lasting change. 

 

Characteristic 1 
 

Inclusive, 
empowering 

learning 
environments 

Characteristic 2 
 

Effective learning 
journeys 

Characteristic 3 
 

Effective 
scaffolding 

Characteristic 4 
 

Effective 
modelling 

Characteristic 5 
 

Assessment for 
learning 

 
Pupil Progress Meetings 
Pupil Progress Meetings take place termly. They are used as a central vehicle to supporting and 
challenging our teachers to improve outcomes for our children. In the meetings, class teachers work 
alongside senior leaders to evaluate the information that can be gained from children’s bookwork 
and all the assessment information that can be drawn upon. A significant amount of time is invested 
in these meetings. The meetings are used to identify children who need further support to achieve 
and adaptations to delivery (HQIP) and curriculum design are planned with a view to ensuring that 
all children achieve aspirational targets.  
 
 
 
 
 
 
Interim Pupil Progress Meetings 



During the half term following Pupil Progress Meetings, Intertim Pupil Progress Meetings take place. 
These meetings are used to check progress against the actions that were planned during Pupil 
Progress Meetings and to support and challenge staff to remove barriers to pupil progress. 
 
How is professional development used to support effective curriculum implementation? 
 
Implementation of our curriculum is supported through a robust programme of professional 
development. All of our professional development is underpinned by our Principles of Professional 
Development. 

 
 
Professional development is planned to support the school improvement plan. Professional 
development plans are updated to respond to information gained through monitoring, assessment 
information and Pupil Progress Meetings. Professional development sessions take place weekly and 
each one is aligned with the milestones of our school improvement plans.  
 
Subject Briefings 
Each half term, a professional development session is dedicated to ‘subject briefings’ where 
teaching teams rotate through a carousel of briefings. Subject briefings are a time for subject leaders 
of subjects taught discretely to support teachers’ understanding of the following: 

●​ Key endpoints 
●​ Key knowledge and vocabulary  
●​ Sequencing of teaching 
●​ Key resources 



●​ Focus 5s 
●​ Summative Assessments 
●​ Practical considerations e.g. physical resources 

 
How is the impact of our curriculum assessed? 
 
In order to achieve the aims of our curriculum, we ensure that children are remembering the chosen 
curriculum content and make sure that children are knowing and doing more as a result of the 
implementation of the curriculum, making adaptations and responding to children’s achievement. 
 
When evaluating the impact of our curriculum, we apply our Principles of Assessment. 

 
 
 
 
 
 
 
 
 
 
 
We use the following vehicles to evaluate the impact of curriculum implementation: 



●​ In-class formative assessment techniques 
●​ Focus 5s 
●​ Summative assessments 
●​ Subject leader monitoring 
●​ Senior Leader monitoring 
●​ Governor monitoring 
●​ External partner auditing 

 
In-class formative assessments 
Teachers employ a range of formative assessment techniques to make learning ‘visible’ in order to 
adapt teaching to meet children’s emerging needs. Techniques include using questioning and live 
marking. 
 
Focus 5s 
‘Focus 5s’ are used across the curriculum to assess whether or not children have remembered key 
knowledge that was taught in a previous lesson. Focus 5s are designed to strengthen learning 
through recall, to allow teachers to ensure that children have remembered essential prior learning 
and to support children to make links between what has been previously taught and the day’s new 
learning. If children struggle with an element of a Focus 5, teachers make adaptations to scaffold, 
remodel and ensure that gaps in knowledge are filled. Subject leaders and senior leaders review the 
success that children experience with Focus 5s as a key mechanism for evaluating the impact of 
curriculum implementation. 
 
Summative assessments 
Summative assessments are used across the curriculum to provide information about whether or not 
children have remembered and can still use what they have been taught. Summative assessment 
information is used by the subject leader where adaptations to the use of HQIP, adaptations to the 
curriculum and actions for individual children are considered. 
 
Subject leader monitoring 
Having supported the understanding of curriculum intent and planning, subject leaders monitor the 
implementation of their subject. Subject leaders carry out learning walks, they check Focus 5s, they 
carry out ‘book looks’, they carry out pupil conferencing and they evaluate the results of summative 
assessments. Subject leaders support teachers to respond to assessment information gathered during 
a learning journey and ensure that appropriate and effective adaptations and interventions are 
executed in response to assessment information.  
 
 
Senior Leader monitoring 



At Endeavour, we see ourselves as learners. Senior leaders carry out monitoring to ensure that 
expectations are being met consistently, to identify development needs and to support our team to 
develop. Senior leaders evaluate the effectiveness of curriculum implementation each week: 

●​ ‘Deep Dives’ are used to ensure that the full curriculum is being delivered to all children 
according to curriculum plans and that children are benefiting from the use of High Quality 
Inclusive Practice. 

●​ Learning Walks are used to monitor the impact of professional development and to ensure 
consistent delivery of the curriculum according to agreed expectations. 

●​ Termly lesson observations are used as a way to embrace the fact that we are all learners, as 
a supportive mechanism and as a way to evaluate the effectiveness and consistency of 
curriculum implementation. 

●​ Pupil conferencing is used to gain an overview of children’s experience of all aspects of 
school life. 

 
Governor monitoring 
Our Governors routinely monitor the effectiveness of curriculum implementation: 

●​ They join senior leaders during Deep Dives. 
●​ They join senior leaders and subject leaders during learning walks. 
●​ They ask questions of subject leaders during Curriculum and Standards Committee meetings. 
●​ They seek evidence to support leaders’ assertions that school is on track to meet its 

aspirational ‘Assessment Flightpath’. 
 
External partner auditing 
At Endeavour, we welcome support and challenge from the Local Authority and benefit from our 
work being scrutinised. We embrace challenge and celebrate the validation that we are on track to 
meet and exceed all the targets that we are set. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Collaboration 



How are subject leaders supported? 
How do subject leaders support others? 

 

Subject leaders provoke a ‘continuous culture of discussion, debate, disagreement and exploration’ 
that forms the foundation of effective curriculum design (Ashbee, 2020). 

 

Key takeaways: 
●​ Designing a curriculum is a challenging, ongoing process 
●​ No-one is an expert in every area of the primary curriculum 
●​ Subject leaders are challenged and supported to improve their expertise 
●​ Subject leaders provide clear expectations and clear support to develop the expertise of the 

teaching team 
●​ Implementation is crucial 
●​ Successful implementation is achieved through our understanding of the science of learning 

and our model of High Quality Inclusive Practice 
 

Subject Leaders champion effective assessment in their subjects, applying the school’s Assessment of 
Curriculum Impact principlesWe recognise that designing and implementing a curriculum is 
challenging. At Endeavour, we embrace this challenge and subject leaders play a central role in 
championing and pioneering the development of their subjects. 
 

How are subject leaders supported? 
●​ Initial ‘Curriculum Conversations’ training 
●​ Ongoing half termly curriculum discussions with senior leaders 
●​ Planned, protected time to develop curriculum plans 
●​ Planned, protected time to support planning 
●​ Planned, protected time to monitor implementation 
●​ Planned, protected time to evaluate impact 
●​ Released to attend external PD where appropriate 

 

How do subject leaders support others? 
●​ Curriculum plans are clear e.g. knowledge, concepts, endpoints, sequencing (overviews, 

knowledge planners and plotters) 
●​ Planning is supported 
●​ Teachers are briefed on key endpoints and implementation expectations 
●​ Implementation expectations are clear, specified and supported 
●​ Teachers are supported to know how to respond to assessment information 
●​ Professional development is planned in response to monitoring 
●​ Principles of change management are applied when needed (Engage with beliefs, Secure 

Alignment, Specify Behaviours, Match Challenge and Support, Revisit and Refine) 


